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CHAPTER I 
INTRODUCTION 
Rationale.— The great purpose of the school is to form right habits 
in the pupils; to fit each individual to live with and for others, so 
as to become a worthwhile member of society. If the school fails in 
this most important duty, its discipline will count for little. The 
school should realize the great responsibility resting upon its shoulders, 
and strive to formulate rules and regulations that will help the child 
understand that rules are necessary wherever several people are brought 
together. 
Traditionally, discipline has been thought of as a means of learn¬ 
ing through punishment. An orderly, quiet schoolroom was thought to be 
conducive to learning. During this period a teacher's success depended 
largely on a "loud voice and a strong arm; very little attention was 
given to training." Success in teaching and the ability to whip went 
together. The traditional methods of discipline are still employed by 
some teachers. 
The older types of discipline stressed repression of the interest 
and enthusiasm of the pupil. Corporal punishment was common. The dis¬ 
cipline was usually teacher domination with emphasis on repression of 
pupils, strick observance of the rules, and severe penalties for mis¬ 
conduct. It appealed to fear. Teachers ruled the school, and were 
dictatorial and arbitrary, demanding submissiveness. The parents gave 
their strong support, often administering another punishment when the 
child came home. 
1 
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This approach of discipline was a patriarchal function, which gave 
the head of the family the right and duty to exact obedience and ad¬ 
minister punishment when needed. In recent years there has been a de¬ 
cline in this type of authority, and old time respect, reverence and 
obedience is difficult to enforce. 
The changing conception of the nature of discipline is influenced 
by changes in our education and culture. Today, we think of teacher- 
pupil cooperation, with stress on school citizenship, good workmanship, 
good conduct rewards, industry, helpfulness, self-control and personal 
responsibility. The aim of discipline is not to suppress the child or 
break him, but to bring him to accept responsibility for his actions, 
and control himself without extra help. 
The teacher should be a guiding light and protector, a personality 
that commands confidence and respect. She should be able to anticipate 
situations that might lead to problems. She should know child and 
adolescent psychology, so as to discipline fairly each child. The 
child often find himself in conflict with parents and teachers. Some 
children are constantly in trouble with the school, court, or community. 
Children need an understanding and sympathetic person to lead them. A 
child wants love, being wanted, acceptance, understanding, and recog¬ 
nition. If the discipline program is to be a success, it must have the 
support of the majority of the pupils. This can be secured by letting 
the pupils share, under guidance, in making the program. The greatest 
check of recalcitrant pupils is the disapproval of the greater portion 
of his group. Student councils, when directed by an adult, have been 
great checks on misconduct. 
Krug states: 
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If we assume that every child with a behavior problem is 
a child in need of some kind of help, it becomes our obliga¬ 
tion to provide that help through mature, experienced adults 
who understand psychology and mental health. To turn be¬ 
havior problems over to youth who are themselves in the pro¬ 
cess of self-adjustment and who have had neither training 
nor experiences of education advocated by most schools.-1- 
Evolution of the Problem.— This research will be carried out at 
Moore Elementary School, Griffin, Georgia. Griffin is an alert manu¬ 
facturing city in the midst of a productive agricultural region; it has 
a population of 25,000. In the city limits there are approximately 
15,000 people. Griffin, Georgia is situated forty miles south of 
Atlanta, and is known as the "Iris City, Turkish Towel Town," and "The 
Pimento City," There are fifty industrial plants, among which is the 
Pomono Produce Company. This company employs Negro workers. The 
salaries are good considering other cities of this size which afford 
the same kind of occupational opportunities. These people leave their 
homes in the early morning to report to their jobs. The school children 
are left to plan their daily activities. Often the children go to 
school without breakfast. They are unfit for studying, and become 
irritable, careless, impudent, and rebellious. This becomes a problem 
that taxes the ingenuity of any teacher. The problem of discipline 
arises, for these children must conform to the school regulations. 
It has been said that love is limited to the Negro child. The 
parents are away from home most of the time, and the child is denied 
mush of the love and affection from them. Every child has a right to 
the warmth of love and understanding. A lack of these elements gives 
the child a sense of insecurity. He tries to compensate for this lack 
Edward Krug, Curriculum Planning (New York: Harper, 1951), p. 105. 
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by engaging in illegitimate practices as he grows older, and there should 
he closer bond between the home and school. The writer has many of these 
cases of neglected, irritable, deprived children in her classroom; 
therefore, she decided that this problem offered an opportunity for a 
research study on discipline. 
Contribution to Educational Thought and Practice.— It is hoped thi 
the findings of this study will show steps which may improve teacher- 
parent-pupil relationship, that it may also help: 
1. To improve parent-teacher technique of dealing with children. 
2. To focus attention on the need of discipline for child and 
society. 
3. To help the child adjust to his environments. 
4. To help check deliquency and make good citizens. 
It should be of value to elementary teachers in its suggestions of 
ways to discipline children. Because of few studies in this field or 
research, it should be of value to all school administrators. 
Statement of the Problem.— This will be a study of the opinions of 
nineteen teachers of the Moore Elementary School, Griffin, Georgia, con¬ 
cerning different techniques of discipline used in the elementary grades 
with reference to accepted criteria. 
Limitation and Scope of Study.— The inherent limitations of this 
problem are: (a) the data will be derived from subjective opinions 
which may or may not be loaded with biases, (b) the extent to which the 
subjects can not clearly define their own reactions in a positive and/or 
objective manner, and (c) the divergent emphasis on discipline and be¬ 
havior patterns as held by the psychological worker, classroom teacher, 
and parent, for which the respondent-subject can not find a reconciliation. 
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Purposes of the Study.— The major purpose of this study will he to 
get an adequate and over-all picture of the teachers' opinions concern¬ 
ing discipline in the Moore Elementary School. More specifically, the 
purposes of this study will he: 
1. To ascertain the teachers' attitude toward discipline with 
reference to accepted criteria. 
2. To determine what portion of the teachers believe in the modern 
methods of discipline. 
3. To ascertain if the teachers' opinions consider discipline as a 
means to an end; training children to distinguish right from 
wrong. 
4. To determine the teachers' opinions as to the role of parents 
in the process of disciplining. 
5. To ascertain which form of discipline the teachers considered 
the most effective. 
6. To draw implications basic to improving the area of discipline. 
Definition of Terms.— In order to maintain clarity of meaning as 
the discussion proceeds the definition of the terms to he used through¬ 
out this research are given below. 
1. "Discipline," the work in earlier use meant to instruct, educate, 
train; in later use, more especially, to train to habits of 
order and subordination; to bring under control, mental or moral 
training. 
2. "Punishment," penalty imposed by someone in authority for a 
wrong done. 
3. "Opinion," a conclusion or judgment held with confidence, but 
falling short of positive knowledge ranging from matters of mere 
6 
conjecture up to strong probability; also belief in general 
based, on such conclusions; especially, a conclusion or view 
resting on inadequate reason, or on sentiment rather than on 
reason. 
4. "Curriculum," all learning experiences undergone by the learner 
under the auspices of the school. 
Locale of Study.— This study was conducted during the first and 
second semesters of the 1957-1958 school year, at the Moore Elementary 
School, Griffin, Georgia. 
Method of Research.— The Descriptive-Survey Method of research, 
utilizing the specific technique of the opinionnaire was used to collect 
the data necessary for this study. 
Description of Instrument.— The instrument which was used in the 
collection of data was a specifically constructed opiQionnaire designed 
to obtain the opinions of teachers towards discipline and disciplinary 
practices, (l) Identifying types of behavior observed, (2) whether 
the behavior observed were disciplined, and (3) the type of discipline 
applied to the behavior. 
Description of Subjects.— The subjects involved in this study were 
the teaching-personnel of the Moore Elementary School, Griffin, Georgia 
for the 1957-1958 school year. 
Procedure.— The Descriptive-Survey Method of Research, employing 
the techniques of the questionnaire and interview, will be used to 
gather data. The following are the steps: 
1. Review of related literature pertinent to the study. 
2. Inspection of school records, with principals' permission. 
3. Organize, summarize material for presentation. 
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4. Construction of questionnaire. 
5. Orientation of teachers. 
6. Orientation of pupils. 
7. Distribution of questionnaires. 
8. Assembling data. 
9. Analysis and interpretation of the data. 
10. The formulation of Findings, Conclusions, Implications, and 
Recommendations. 
Review of Related Literature.— Sears"*" keeps in mind that school 
discipline has to do with modes of behavior in the school, in the same 
sense that applies on the street, or elsewhere in the world outside the 
school; that such problems can never be separated from the regular work 
of instruction; and that they are, for the teacher, an end in themselves 
only when behavior constitutes rebellion against the school. Let us 
remember that the teacher's problem hinges on establishing the commonly 
accepted moral and social principles of conduct in the behavior of her 
pupils individually and as a group, keeping in mind that bad discipline 
is detrimental in the school in precisely the same sense that it is 
detrimental on the street, and that it can be corrected only by removing 
its cause; that the cause may be inherent in the child's mental or 
physical make-up, in his present physical or mental conditions, in his 
previous training or the lack of it, or in the way in which the school 
is conducted. 
Let us remember that the teacher must study each case with a view 
to removing its cause; or anticipated cases by setting up conditions 
"*"Jesse B. Sears, Classroom Organization and Control (New York, 1925), 
p. 80. 
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which will tend to prevent their appearance, and further, that such con¬ 
ditions can only he established through the influence of leadership and 
authority. Leadership involves a full knowledge of what and how to 
teach, the use of systematic methods of work, the application of energy, 
persistence, justice, and good cheer; and the use of self-control, good 
manners, and correct dress, voice and language. Authority must be used 
sparingly, and with dignity, and never for mere display; or because it 
is easier than leadership. Finally, we must bear in mind that true 
leadership will always be backed up by public opinion, which is one of 
the most potent forces of control in the school, as it is everywhere else 
in life. 
Harris, P. E. ^ gives us a fuller view of discipline in "Changing 
Conception of School Discipline" accompanying the change in social life, 
particularly the growth of a spirit of freedom and increased intercom¬ 
munication, these was what was regarded as a wave of insubordination in 
the schools and a correlative decrease in the effectiveness of customary 
methods of control. Attempts to solve the problems of more effective 
control by a renewal of emphasis upon traditional methods of stern disci¬ 
pline met with failure. Conservative and liberal thinkers were equally 
certain that their respective theories of more rigid control and in¬ 
creased freedom should improve the situation. The introduction of milder 
methods was attained at the expense of considerable discussion of a con— 
troversial character and great persistence of older views and methods of 
control. With the gradual adoption of milder methods a more tolerable 
■''Pickens E. Harris, Changing Conception of School Discipline (New 
York, 1941), p. 108. 
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situation was achieved. But because the formulation of a new conception 
of control was neither widely prevalent nor explicit, the change was 
mainly a negative achievement being a mitigation of the evils of exist¬ 
ing practices rather than a positive reconstriction of procedure. The 
principal change seems to have been in the method by which the usual 
results of prompt obedience and conformity were to be attained rather 
than in the results themselves. This deeper change was to occur later. 
In so far as American education is concerned, there can be no doubt 
that the attitude of both the theorist and the practitioner"*" toward the 
problem of school discipline has been almost revolutionized within the 
past generation. Thirty years ago the first law of the school was order, 
the first task of the teacher was to compel order, and the first duty of 
the pupil was to obey and behave. 
It is not too much to say that contemporary educational theory al¬ 
most completely reverses these standards. In the older sense of silence 
and rigidity, "order" as an objective of school government has been 
thoroughly discredited. To compel some one to do anything is about as 
far from present-day ideals of good teaching as anything could well be. 
And obedience, once regarded as a virture of the first order, is now 
looked upon in some quarters as far more nearly akin to a vice. 
Behavior is sociably controlled^because the child must, with greater 
or less conscious intent, refer his responses to the same situations in 
which others are acting. A greater variety of objects and stimuli must 
^Pickens E. Harris, Changing Conceptions of School Discipline (New 
York, 1941), p. 49. 
20p. cit., p. 413. 
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be responded to because effective participation in the group life re¬ 
quires the child understand the various uses made of things and subject 
matter by his associates. This means greater probability that individ¬ 
ual responses will attain flexibility. 
Cutts1 in her book, Practical School Discipline and Mental Hygiene, 
gives the following: 
The prevention of disorder in the classroom is good for the group, 
for the individual, and the teacher. Children honestly prefer the 
security which consistent discipline gives them; and though, like all 
of us, they are quick to imitate the bad habits of their immediate 
associates, they are just as ready to follow a good example and the 
teacher must prevent disorder if she is to remain in happy possession 
of her job. 
The first question teachers ask about discipline is "What is good 
discipline?” or, more specifically, "How much noise should I allow in 
my room?" The answer is that noise is not the criterion. Rather we 
must remind ourselves of the end to which we are disciplining, and 
training children, and in the light of this decide how much noise we 
should allow. 
The very young child is unrestrained, with little self-control, 
with no knowledge of the way he must eventually behave if he is to be 
allowed to share the common life of our civilization. Yet in twelve or 
so brief years he must learn the ways of society; how to carry on his 
purposes efficiently without interfering with the right of others; how 
^Norma E. Cutts, Practical School Discipline and Mental Hygiene 
(New York, 194l), pp. 7-8. 
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to submerge bis own interest when there is a question of the common good; 
how to obey without compulsive rules which may cause him temporary incon¬ 
venience but which are none the less essential for the well-being of 
society; how to share generously what he has with others who need it, 
and how to observe all the minor courtesis which play a major part in 
making life pleasant. 
Discipline in the classroom, therefore, is not a question of whether 
the children talk or not, but how and why they talk. To judge it, one 
can ask four questions: Is every child in work periods intent on carry¬ 
ing out some school business? Is the teacher able to secure quiet and 
attention from everyone when she asks for it? Are the rules of the room 
and building obeyed without nagging? Do the children show cheerful 
politeness in waiting their turns, in sharing with others, in helping 
when they can, and in greeting and responding to each other? If the 
answer to all of these is in the affirmative, there will be no more 
noise in the room than the work requires; there may be moving and much 
activity, but there will be no disorder. But the answer will not be in 
the affirmative where there is license or domination.^ 
2 
Morehouse states - The disciplinary process is the establishing 
and realizing of an adequate ideal of right conduct. The ideal must 
exist in the teacher’s mind, then in the minds of her pupils. Teacher 
and pupil cooperate in bringing about the realization of the ideals 
which involves the processes of creating good habits and the curing of 
^Norma E. Cutts, Practical School Discipline and Mental Hygiene. 
Houghton Mifflin (New York, 194l), pp. 7-8. 
2 
Frances M. Morehouse, The Discipline of the School (New York, 19l4), 
P. 27. 
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tad ones, and of establishing standards that will enable pupils to make 
the right decision when new situations are presented to them, for re¬ 
sponse to which they have no precedent. Punishment is an aid to good 
discipline when used to discourage wrong responses to stimuli as so to 
build up good habits. 
Teacher, parents, children, and community contribute to the spirit 
of the school which depends upon the suitableness of the environment, 
and the good will, industry, obedience, and happiness that are in the 
school. 
The functions of punishment are to protect society from those in¬ 
clined to exploit it for their own interest, to satisfy the demands of 
justice by expiration, and to reform the offender. 
Offenses should be punished in the light of the motives prompting 
them, and the punishment should be visited upon individuals or upon 
society in accordance with the fixing of blame. Immediate punishment 
should follow offenses when there is need of emphasizing the connection 
between a deed and its results, but with older children delayed punish¬ 
ment may be more impressive. The age of the offender, his motives, and 
the certainty or uncertainty of his guilt are factors in deciding upon 
immediate or delayed punishment. 
Bagley^ adds - The first condition of effective discipline is re¬ 
spect for the authority of the teacher. If this respect be sufficiently 
strong, the whole problem clears up and the solution is comparatively 
simple. To permit children to grow up in a constant attitude of disre¬ 
spect for authority is to commit the gravest of pedagogical crimes. 
%. C. Bagley, Classroom Management (New York, 1907), p. 49- 
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Legitimate responsibility must always be equalized by legitimate author¬ 
ity; authority must always be checked by responsibility. 
1. The classroom teacher should administer punishment for classroom 
offenses. 
2. Little time should elapse between the misdemeanor and the 
punishment. 
3. Children should not be punished in the presence of other chil¬ 
dren. 
4. Children should not be punished by one who is laboring under 
the emotion of anger. 
5. Intentional, wilful, and premeditated offenses should be punished. 
6. Repeated offenses should be punished. 
7. Offenses not apt to be repeated should not be punished. 
8. Not all children require the same punishment for the same 
offense. 
9. Children should always clearly understand why they are punished. 
10. Punishments tend to reform the pupil if he sees their justice. 
* 
11. Suspension should be the last resort. 
12. Punishment should not be used for the sake of making an example. 
13. Sarcasm, ridicule, and satire should not be used as punishment. 
14. The majority of parents who were consulted favored corporal 
punishment. 
15. Task should not be employed as punishment. 
Brown's^ ideas governing punishment are related as follows: When 
it comes to the rules governing punishment in the elementary school and 
^Edwin J. Brown, Managing the Classroom (New York, 1952), p. 121 
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the junior high school, it would, seem that the old adage of a generation 
ago is still a good one. Many rules for the teacher, few for the pupils. 
This only reflects the thought which should be dominant in our democratic 
form of government that the fewer laws placed on the statute books, good 
government being taken for granted, the better. For the teacher, how¬ 
ever, there are a few basic principles and corollaries which should not 
be forgotten. 
1. The aim of punishment is never retribution. "Getting even" 
has no place in the schoolroom. 
2. Suit the punishment to the offender, not to the offense. This 
may seem to be playing favorites, but what is light punishment 
for one child, may be overly severe for another, even if the 
offense is identical. Again the law always recognizes first 
offenders as deserving careful treatment. 
3. No teacher should ever punish a pupil when either is angry. 
4. To allow an offense to become personal indicates a proper lack 
of perspective on the part of the teacher. 
5. The wise teacher defers punishment for a reasonable time. 
Offenders tend to see the errors while waiting for the sentence. 
6. The severity of the punishment does not tend to prevent recur¬ 
rence of the offense. 
7. Certainty is a better deterrent than severity is. 
8. To punish the group for the offense of an individual in that 
group is not only foolish, it is also unjust. Incidentally, 
it is the surest way of losing support which would ordinarily 
go to the teacher, and securing it for the wrongdoer. 
9. To avoid punishment which also punish the teacher is but to 
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exercise ordinary common sense. 
10. It is imperative that the teacher avoid the mistake of thinking 
that the student who knows of an offense and does not tell her 
is as guilty as the offender. Children like adults, hate to 
tattle. Again, it is easy to assume that pupils know of an 
offense when they do not. 
11. It is very unwise to have specific punishments (in school) 
attached to specific offenses. Circumstances alter cases. 
Again, the teacher represents the judiciary phase of school 
government as well as the legislative and executive, and must 
have leeway to exercise judgment. 
12. It is well to remember that it is much easier to correct all 
types of control problems than it is to correct the trouble 
through punishment. 
13. For a child old enough to reason, it is imperative that the 
punishment and the reason for it be understood if any real good 
is to result. 
14. No matter what punishment you have meted out, if the child feels 
no sorrow for his offense and, if he has injured another, has 
no honest expression of his regret to the person, the punish¬ 
ment has done little or no good.'1' 
All forms of control, whether in the classroom or out, are but a 
means to an end. The only true discipline is self-discipline. Punish¬ 
ment, if it is to have anything to do with education, must have something 
"SiCdwin J. Brown, "Punishment: It Rules for Handling It Out." Clear¬ 
ing House, XXIII, No. 6, p. 122. 
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to do with making desirable changes in the individual. Punishment is an 
inhibiting agency. The inhibition must make for improvement in the child. 
Three stages in the development of the final objective of school 
government were presented: discipline, social control, self-control; 
establishing and maintaining respect for authority within the school; 
developing on the past of the pupils, ideals, interests, habits, and skills 
making for self-government and good citizenship. 
The policies and devices employed are materially influenced by the 
relative importance attached to each of these objectives in the minds 
of the principal and staff. Therefore it is only natural that with the 
changing conception of the relative importance of the various possible 
outcomes of methods of discipline, along with a better understanding of 
adolescent human nature, the principles and measures employed for disci¬ 
plinary purposes have undergone marked changes in recent years. 
Modern Objectives of Discipline.— The changes which have taken 
place in the objectives and principles of discipline center very largely 
around the increased emphasis on permanent educational values as com¬ 
pared with that place on maintaining order in the school; on training 
boys and girls to desire to do acceptable and useful things rather than 
destructive harmful things; on training individuals to govern each his 
own conduct rather than to be dependent on government. 
Modern philosophy of school discipline does not contemprate dis¬ 
order in the school, it does not lose sight of the value of having 
pupils respect authority, and it does not entirely deny the necessity of 
keeping in mind the prejudices of the local community and the tendency 
of parents and citizens to criticize the administration of the school 
for the failure to do with twenty pupils per teacher what they as parents 
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are failing to do with an average of one child per parent. It does how¬ 
ever, insist, that these consideration move over and make room in the 
sun for a new type of objective, an educational objective to which the 
other should be secondary: order as largely incidental to the primary 
objective, to be maintained in and of itself only so far as is necessary 
to maintain satisfactory work conditions. Respect for authority should 
be at least partly the deserved result of leadership and not merely a 
forced tribute from a weaker group; and the approval of the community 
should be natural outcome of the more modern and effective program 
character development and not a primary objective. 
Modern standards of discipline.— Consistent with the modern con¬ 
ception of the goals of discipline a marked reaction should be noted in 
what are considered to be desired standards of conduct in school. There 
has been a relaxation of the strain experience by teacher and principals 
in trying to prevent all whispering, writing of notes, chewing gum, and 
to insure all the minor externals of conformance and respect. In place 
of this a more constructive program has been adopted looking forward to 
development by positive rather than negative means, to growth rather 
than repression, to initiative and freedom governed by acceptable ideals 
and interests rather than to self-restraint and inhibition actuated by 
fear and accompanied by resentment and other emotions and attitudes un¬ 
favorable to the development of qualities of good citizenship. 
In schools and classrooms where such standards prevail mechanical 
and deadly quiet, which was the goal of many teachers of the passing 
generation, will rarely be found, but in its place groups of busy, happy 
pupils ready to join in authority to disapprove really objectionable 
behavior. Perfection in conduct will not be found, but the perfecting 
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of conduct will be abundant evidence. Practice and growth in citizen¬ 
ship and self-direction will be guided and not deprived of opportunity 
for development. 
Douglas'*" states that one of the traditional and earliest responsi¬ 
bilities of those charged with the immediate administration of secondary 
schools is that involving the conduct of pupils while at school. The 
principal is still largely judged by his lay constituents, if not also 
by the teaching staff, on the basis of his ability to establish morale 
among the pupils of the school. As an appropriate approach to the dis¬ 
cussion of principles and procedures involved in discipline the objec¬ 
tives of discipline will first be briefly reviewed, with special atten¬ 
tion to the marked change which has been taking place recently in the 
relative emphasis placed upon different objectives. 
Objectives of Discipline.— In addition to the objectives of main¬ 
taining orderly conduct consistent with serious work, free from distrac¬ 
tion and the misbehavior of others, and of establishing respect for the 
authority of the school and its staff, a third and even more important 
objective should be noted. 
The purposes for which policies and measures of discipline are em¬ 
ployed may be said to be as follows: 
1. Establishing and maintaining favorable study conditions free 
from distraction and misbehavior. 
Generally Approved Practices - Good teaching procedures are 
uniformly recommended as effective in developing good discipline. A 
’*"Harl R. Douglas, Organization and Administration of Secondary 
Schools (New York, 19457, p. l49- 
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teacher’s ability to carry out work effectively seems to he more impor¬ 
tant than ability to plan well. Wholesome conditions such as light, 
air, setting, personality of teacher, and school rules and working con¬ 
ditions produce good results when "discipline" is not an open issue. 
Use of attractive teaching aids, enthusiastic teaching, and the 
use of mechanical routine for certain background classroom procedures 
are associated with effective discipline. 
Constructive ways of controlling student behavior are recommended 
by several writers using a few "top" students as a working committee to 
attack behavior problems reduced by one third the incidence of identi¬ 
fied problems. Rules regarded by students as being fair, regardless of 
how evolved, were accepted by some students. Conference between the 
student and the vice principal, conferences with parents, and requiring 
offenders to pay for damage, are among the most widely used control 
procedures reported in one study of schools in California; detention 
was the least used. The School District of Philadelphia officially 
approves the following practices: expressions of disapproval first in 
private and, if necessary, later in the presence of a group, temporary 
isolation under supervision; detention for specific purpose which is 
clearly stated and achieves during the detention; withdrawal of specific 
provileges for a stated period of time, so long as the withdrawal does 
not result in injury to the student. 
Referral to a school officer within the school is approved after 
the teacher exhausted all his own possibilities. Disapproval was ex¬ 
pressed for sarcastic remarks, personal affront and indignity, imposi¬ 
tion of school tasks for punitive purposes, frequent detention without 
specific purpose, forced apologies, exclusion from the room without 
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supervision, and sending to a lower grade. Andrienko reports effective 
results for the following methods: Careful training in compliance with 
schoolægulation and ethics of conduct; encouragement of student parti¬ 
cipation in the maintenance of school discipline, individual work with 
violators of the discipline; uniformity and consistency for disciplinary 
demands; and emphasis on character training and utilization of parental 
cooperation. 
The Encyclopedia of Educational Research states:'*' The concept of 
discipline or of disciplinary procedures as a characteristic of the con¬ 
ditions under which learning occurs presents some serious problems to 
the conduct of research as evidenced by the fact that as of this publi¬ 
cation there is still atoiost no research to report on that concept as 
such. This may be due in part to the fact that the concept has been 
going through steady limitation for many years. 
A second source of difficulty in research in discipline is the fact 
that the concept involves several which cannot be adequately managed 
for research purposes, granting they can even be identified. 
As a result, the literature concerning disciplina is predominantly 
descriptive and theoretical, with a great deal of fairly good advice. 
The few attempts at studies tend to concentrate on disciplinary proce¬ 
dures, with particular reference to what is being tried and how various 
practices feel about it. 
Doctors refers fundamentally to the principle that each organism 
learns in some degree to control itself so as to conform to the forces 
■^Chester W. Harris, Encyclopedia of Educational Research (Hew York, 
I960). 
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around it with which it has experience. 
Jowers’ study, Factors Associated with Malbehavior of Educational 
Retarded Primary Pupils in the Moncrief Elementary School, Jacksonville, 
Florida, 1958-59 is analyzed and interpreted as follows: 
"The educationally retarded pupil is a maladjusted pupil; therefore 
the maladjustment can be looked for in other areas of abnormal progress 
than grades." 
"Pupils with lower mental development endowed with a higher level 
of aspiration and motivation may become over-achievers and attain satis¬ 
factory and satisfying scholastic attainment." 
"Families of low-earning capacity may still provide knowingly or 
unknowingly a climate conducive to the development of children and 
youth." 
Harris' study"*" A Comparative Study of the Descriptive Measures used 
with Problem and Non-Problem Pupils in the Camden County Training School, 
St. Mary, Ga., 1954-55 came to the following conclusion: 
There are other factors involved in undesirable bahavior other 
than the level of mental maturity and ability to adjust to society. 
Therefore any labeling of pupils as "problem" should be done only after 
an investigation is made into other causative factors as: 
1. Method of discipline 
2. Attitudes of adults 
3. Home and school influences 
4. Consideration for individuality 
^"Lillie S. Harris, A Comparative Study of the Descriptive Measures 
Used With Problem and Non-problem Pupils in the Camden County Training 
School, St. Mary, Ga.t 1954-55» 
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It would appear from these data that the parent-child relationship 
could he stronger since attitudes of parent toward childhood are de¬ 
termining factors in earlier patterning of personality. A domineering 
home weakens the child’s sense of security. It would appear that the 
teachers need to be more mindful of the fact that a child’s personality 
is a product of slow and gradual growth. 
Hannah in her theses: A Study of Ten Children With Behavior Prob¬ 
lems Enrolled in the Calhoun County Training School with Emphasis upon 
Specific Environmental Factors, gives the therapeutic measures of parents 
and teachers as follows in example. 
The father used corporal punishment, whereas the grandmother talks 
with him in order to change the boy’s behavior. When he made threats 
with a gun, she called an officer, and they turned him over to the 
Jevenile Court. The writer feels that this leaves the child confused; 
seems that no one is constant. 
Frequency of problem-cases; so called because their habits of dis¬ 
obedience, temper outburst, disorderliness in class and on the playground 
in class and on the playground by their attempts to break up games or 
dominate play activities. When frustrated they become quarrelson, cruel 
and bullying constantly being reported for fighting, stealing, lying, 
obscene talk, and writing. A group of maladjusted children. 
Summary of Related Literature.— The summary of related literature 
pertinent to this study is presented under the following headings: 
1. The function of discipline. 
2. Types of school discipline. 
3. Disciplinary policies. 
The Function of Discipline.— Training in effective citizenship 
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should be the chief function of school discipline. The present-day- 
school expects the conduct of the pupil to be of such that makes pos¬ 
sible an effective quality of school work, which leads to forming habits 
of obedience, courtesy, honesty, fairness, industry, and reverence. 
Edmonson states: 
That discipline should not be interpreted in the narrow 
sense as a means of punishment; a broader interpretation 
should be placed upon it. It should be a means of improving 
a pupil or group. Its functions are summarized as follows: 
1. To create and preserve the conditions essential to 
the orderly progress of the school. 
2. To prepare the student for effective participation 
in adult life. 
3. Gradually to instill the fundamental lessons of self- 
control. 
Krug says: 
A school which professes democratic citizenship as an 
objective of education should be a living society exempli¬ 
fying as much as possible the essential characteristics of 
democratic responsibility.^ 
Hymes wrote: 
Some people get very irritated at our modern ways of 
dealing with children. They point a finger and accuse, "you 
are too easy with them. Your discipline is soft, you are 
soft, and you are making the children soft." This is hard 
to take. It puts you on the defensive.3 
What matters most, of course, is not whether a discipline 
is hard or soft. Our concern has to be; is it effective? In 
so many people's minds the effective thing, what works, is the 
same as what squelches. What pushes down, what suppress, what 
keeps in—it is a negative, hiding trick. The child-develop¬ 
ment point of view turns this about what works, is what frees, 
what opens up, what makes possible. 
J. B. Edmonson, Modern Secondary Schools (New York: Macmillan Co., 
1948), p. 103. 
2 , 
Krug, Loc, cit., p. 104. 
3 
James Hymes, Understanding Your Child (New York: Prentice-Hall, 
1952), pp. 170-176. 
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There are many types of discipline to meet each problem. 
Edmonson said: 
Three types of discipline used in school are: (l) abso¬ 
lute authority, (2) appeal to personal interest, (3) control 
through group responsibility. Absolute authority controlled 
the pupils by instilling fear in their hearts. Their inter¬ 
est and enthusiasms were repressed. They were marionettes in 
the hands of their masters. Educational philosophy of today 
teaches that this is a very poor method of control, and it 
probably does more harm than many other factors combined. 
Often disciplinary problems can be solved by appealing 
to the personal interest of the pupil. Determine the pupil's 
interests and ideals, and give them something to do in which 
they are interested-something that calls for the qualities of 
leadership, if of the domineering type. In certain instances 
this method of treatment has transformed bullies into effi¬ 
cient and likeable pupils. 
Control through group responsibility is by far the most 
important of the three types of disciplinary control. The 
student's interest and enthusiasms are guided. A feeling of 
responsibility as membei’s of the group is engendered by guid¬ 
ing pupils to purposeful and interesting activities. We need 
to give pupils opportunity to take those placed as members of 
the unit of society.-1- 
Types of School Discipline.— Edmonson states: 
Because of the contribution that appropriate discipli¬ 
nary policies can make to the training of pupils, it is highly 
desirable for the staff of the school to discuss policies and 
practices in discipline with the purpose of arriving at work¬ 
ing agreements. Such agreements are necessary if real cooper¬ 
ation in disciplinary matters is to be developed. These dis¬ 
cussions should relate to such questions as following: 
1. What aim should be recognized as of basic importance 
in the discipline of the school? 
2. What part should be played by individual teachers in 
attainment of these aims by the parents? By the pupil? 
3. What are some of the specific pactices that should be 
followed by all teachers in order to attain the accepted aims 
of school discipline? 
4. What regulations are needed to govern traffic in the 
Edward Edmonson, Curriculum Planning (New York: Harper, 1950), 
p. 205. 
2 
John Anderson, Happy Childhood (New York: Appleton-Century-Crofts, 
1950), pp. io4-no. 
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hall, absences, tardiness, destruction of school property, 
and similar problems? 
Unless there is sufficient discussion by the members 
of the staff, it is likely that some teachers will follow 
the policies and practices of the older type of school dis¬ 
cipline, while others will follow the newer viewpoint of 
discipline.-*- 
Disciplinary Policies.— Yates points out that: 
The teacher must understand that the children of her 
classroom need control. It is essential as a safeguard for 
the rights of others, and for the child's own well-being 
and inner security. Children need and want someone to pro¬ 
tect them from evils. They desire someone to help them 
cope with all their problems, such as sudden waves of anger 
that make them want to do things they a.ve not supposed to do. 
Help toward self-control gives a child a feeling of 
security. The child has to be sure that help comes from 
someone who shares his interest and gives him affection and 
understanding. The child needs to feel that the teacher will 
support him in his struggles to be good. He needs teachers 
who will understand him and know that his impulses are natural 
and are a part of growing up. 
The teacher should think of discipline in her classroom 
as a whole way of living with children rather than as a system 
of rewards, punishments and penalties.^ 
^Edmonson, Loc. cit., p. 204. 
2 
Zella Yates, "What Kind of Discipline Do You Believe In," Grade 
Teacher (February, 1954), p. 27. 
CHAPTER II 
PRESENTATION AND ANALYSIS OF DATA 
Introductory Statement.— The data for the purposes of this research 
as obtained from the replies of the twenty teachers of Moore Elementary 
School, Griffin, Georgia,1959-1960, will be presented, analyzed and 
interpreted in this chapter. 
The data derived from the replies to the questionnaire are organized 
around a total of eleven tables, and are presented under the following 
captions: 
1. Opinions Toward Disciplinary Actions 
2. Opinions Toward the Aims of Discipline 
3. Pupils Behavior Observed - Language Action 
4. Behavior Disciplined - Language Action 
5. Pupils Behavior Observed - Social Character Trait 
6. Behavior Disciplined - Social Character Trait 
7. Pupil Behavior Observed - Physical Action 
8. Behavior Disciplined - Physical Action 
9. Types of Discipline 
10. Types of Discipline Used for Language Actions 
11. Types of Discipline Used for Social - Character Action 
12. Types of Discipline Used for Physical Action 
These data are statistically treated with reference to the frequency 
and per cent of responses to the respective items on the questionnaire, 




Opinions Toward Disciplinary Procedures.— The data on the types of 
opinions towards disciplinary procedures as held by the teachers of the 
Moore Elementary School, Griffin, Georgia, are presented in Table 1, 
page 28. 
Table 1 shows that the opinions of these teachers toward disciplinary 
procedures checked "yes" ranged from a low of 1 or 5 per cent "yes" each 
for "should the teacher use scolding and nagging as a method of disci¬ 
pline" and "should you be hasty in condemning the child before locating 
the cause" to a high of 19 or 95 per cent "yes" each for "should teachers 
work cooperatively with pupils, so as to give them a sense of security" 
and "would you consider holding conferences with pupils a means of disci¬ 
pline." The next three affirmative opinions were indicated for "will 
lack of discipline in the elementary grades cause problems when a child 
reaches high school or college," "should teachers emphasize rewards, 
honors, or merits or good conduct, rather than penalties of misconduct," 
and "do you use corporal punishment as a last resort." Only 35 per cent 
of these teachers indicated that they believed that "many rules" should 
be made for children to remember; and only 10 per cent of them indicated 
that they used "sarcasm" in their classroom. 
Further, the data would appear to warrant the assumption that these 
teachers placed much emphasis upon conferences, cooperative working to¬ 
gether of teachers and pupils, the use of types of rewards as positive 
and more fruitful disciplinary procedures which should be used in deal¬ 
ing with elementary school children. Further, still, these teachers 
indicated that they believed that "lack of discipline" or "loose disci¬ 
pline" had carry-over effects as children moved into the high school or 
college levels. 
TABLE 1 
DISTRIBUTION OF THE TYPES OF OPINIONS TOWARDS DISCIPLINARY PROCEDURES HELD BY THE 
TEACHERS OF THE MOORE ELEMENTARY SCHOOL, GRIFFIN, GEORGIA, 1959-i960 
Item Tabulâtion Number Per Cent 
1. Should teachers emphasize rewards, honors, or merits of 
good conduct, rather than penalties of misconduct? 15 75 
2. Should teachers make many rules and expect children to 
remember them? 7 35 
3. Should teachers work cooperatively with pupils, so as 
to give them a sense of security? 19 95 
4. Should spanking be considered one of the best method 
of discipline? 4 20 
5. Do you use corporal punishment as a last resort? i4 70 
6. Will lack of discipline in the elementary grades 
cause problems when a child reaches high school or 
college? 16 80 
7. Would you consider holding conferences with pupils a 
means of discipline? 19 95 
8. Should the teacher use scolding and nagging as a 
method of discipline? 1 5 
9. Do you use sarcasm in your classroom? 2 10 
LO. Should you be hasty in condemning the child before 
locating the cause? 1 5 
Total   , 
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Finally, it would appear that these teachers of the Moore Elementary 
School, Griffin, Georgia, held beliefs which were conducive to a whole¬ 
some psychologic in the school environment as well as form the basis for 
a program of constructive discipline in the school. 
Opinions Towards the Aims of Discipline.— The data on the types of 
opinions towards the aims of discipline as held by the teachers of the 
Moore Elementary School, Griffin, Georgia, are presented in Table, 2, 
page 30. 
The "yes" type opinions towards the aims of disciplinary as held by 
these teachers ranged from a low of 2 or 10 per cent for "test pupils 
for honesty" to a high of 19 or 95 per cent each for "praising the child 
for his efforts" and to form right habits in the child." The next rank¬ 
ing affirmative opinions were indicated for "to form right habits in the 
child," "to discriminate between harmless fun or childish mischief," 
"by giving him an opportunity to plan and participate in activities of 
his own group," "to have patience with the dull child," "conditions 
that cause disciplinary problems," "reason with him," "it should be the 
sequence of the offense," "make the punishment be an individual thing," 
and "use judgment in giving and withholding assistance." 
Further, the data reveal that these teachers held opinions as to 
the aims of discipline that place predominant emphasis upon such con¬ 
cept ion-ualizations as "forming the right habits in children, remove or 
modify conditions that cause disciplinary problems, reason with the child, 
deterent punishment should be the sequence of the offense, punishment 
should be with reference to the individual, and use judgment in giving 
and withholding assistance. It would appear that these teachers possess 
an affirmative attitude towards the more desirable aims of disciplinary 
TABLE 2 
DISTRIBUTION OF OPINIONS TOWARDS THE AIMS OF DISCIPLINE AS OBTAINED FROM THE TWENTY 
TEACHERS OF THE MOORE ELEMENTARY SCHOOL, GRIFFIN, GEORGIA, 1959-I960 
1. 
Opinion 
The aim of discipline is: 
To rid oneself of hostile emotion 
To let child feel physical pain 
To form right habits in the child 
Tabulation Number Per Cent 
19 95 
2. Punishment should be used on one pupil as an 
example to others: 
It should be the sequence of the offense 
It should break the child, and make him submissive 
3. Teachers should remove or modify: 
Conditions that cause disciplinary problems 
Test pupils for honesty 
Pupils made to feel disgraced 
4. Let the pupils of your class: 
Decide the type of discipline used 
Make the punishment be an individual thing 
Punish group for the misconduct of one 
5. The teacher should: 
Slap the child that talks back 
Reason with him 

















6. Teachers should always: 
Use judgment in giving and withholding assistance 
Help pupils do their work 









TABLE 2 (cont'd) 
7. 
Opinion  
Teachers should learn: 
To discriminate Between harmless fun or childish 
mischief, and real wrong 
To punish all wrong doers 
To keep her pupils afraid of her 





8. The teacher should try: 
To keep her best group busy 
To have patience with the dull child 
To isolate the retarded child 
9. Have you considered: 
Praising the child for his efforts 
Keeping him in, if wrong 






10. The teacher should give the child a sense of 
belonging: 
By giving him an opportunity to plan and 
participate in activities of his own group 
She should not observe the bright child, who 
becomes bored and restless, and seeks out¬ 
lets for his power in undesirable overt 
behavior 
Poor housing and slum districts and marginal 






Behavior Pattern Observed (Language).— The data on the types of 
behavioral patterns explicit and/or implicit in the language - usage of 
children which, in turn, may or may not tend to cause conduct problems 
for children in the Moore Elementary School, Griffin, Georgia are pre¬ 
sented in Table 3A, page 33* 
Table 3A shows that the language behavior of the children observed 
by teachers ranged from a low of 1 or 1.6 per cent for "cat-calls" and 
"impertinence" to a high of 11 or 17.6 per cent for "profanity." The 
next four types of behavior observed according to rank were "talking," 
9 or l4.4 per cent; "offensive language" and "falsifying," 6 or S>.6 per 
cent; "whispering," "teasing," "taleAbearing," and "writing obscene 
words on walls" were 5 or 8*0 per cent. "Impudence to teachers and 
talking back to adults" were observed by 4 or 6.4 per cent of the teachers. 
Further, the data would appear to warrant the assumption that the 
language behavior of the students observed was of the type that could be 
corrected by interested teachers and parents. The "whispering," "talk¬ 
ing," and "writing notes" could be curtailed during classes and can be 
explained as those forms of communications which tend to interfere with 
the orderly sequence of events or activities being done. "Profanity," 
"impudence," "writing obscene words on walls" and "drawing obscene pic¬ 
tures" were observed. Of these four the use of profanity ranked highest. 
Opinions Toward Discipline for Language Behavior.— The data on the 
sixteen types of language behavior of misbehavior observed by the teachers 
of the Moore Elementary School, Griffin, Georgia and whether or not the 




DISTRIBUTION OF THE TYPES OF PUPIL BEHAVIOR OBSERVED AS INDICATED 
BY THE TWENTY TEACHERS OF THE MOORE ELEMENTARY 
SCHOOL, GRIFFIN, GEORGIA, 1959-I960 
Types of Behavior Behavior Observed 
Number Per Cent 
1. Impertinence (5) 1 1.6 
2. Profane Language (7) 11 17.6 
3. Whispering (8) 5 8.0 
4. Talking back to adults (ll) 4 6.4 
5. Talking (i4) 9 i4.4 
6. Writing Notes (19) 5 8.0 
7. Argumentative (20) 0 0 
8. Cat-calls (21) 1 1.6 
9. Impudence to passerby (28) 3 4.8 
10. Offensive language (29) 6 9.6 
11. Falsifying (34) 6 9.6 
12. Teasing (4o) 5 8.0 
13. Impudence to teachers (26) 4 6.4 
l4. Writing obscene words 
on walls (48) 5 8.0 
15. Drawing obscene pictures (49) 2 3.2 
l6. Tale-bearing (46) 5 8.0 
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TABLE 3B 
DISTRIBUTION OF THE TYPES OF PUPIL BEHAVIOR DISCIPLINED AS INDICATED 
BY THE TWENTY TEACHERS OF THE MOORE ELEMENTARY 
SCHOOL, GRIFFIN, GEORGIA, 1959-1900 
mg -- ■ z g-sa i     r.rsj-1. ■
Behavior Disciplined 
Types of Behavior No 
1 Number Per Cent Number Per Cent 1 
1. Impertinence 2 3.2 0 0 
2. Profane Language 6 9.6 0 0 
3. Whispering 1 1.6 
4. Talking back to adults 2 3.2 
5. Talking 2 3-2 
6. Writing notes 5 8.0 1 1.6 
7. Ar gument at ive 0 0 0 0 
8. Cat-calls 1 1.6 
9. Impudence to passerby 0 0 1 1.6 
10. Offensive language 3 4.8 
11. Falsifying 4 6.4 
12. Teasing 3 4.8 
13. Impudence to teachers 4 6.4 
l4. Writing obscene words 3 4.8 
15. Drawing obscene pictures 1 1.6 
16. Tale-bearing 2 3.2 
. ■ ■ :  :■« 
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The "yes" type opinions for disciplinary action for the respective 
types of language behavior ranged from a low of 1 or 1.6 per cent for 
such actions as "whispering," "cat-calls," and "drawing obscene pictures" 
to a high of 6 or 9*6 per cent for use of "profane language." The next 
ranking affirmative opinions were for "writing notes," 5 or 8.0 per cent; 
"falsifying" and "impudence to teachers," 4 or 6.4 per cent, "offensive 
language," "teasing," and "writing obscene words on the wall" were the 
cause of disciplinary actions by 3 or 4.8 per cent of the teachers. 
Further, the data reveal that there were two negative opinions for 
disciplinary action for two of the language behaviors observed. There 
was one teacher who held to the opinion that there would be no discipli¬ 
nary action for "writing notes;" and another said "no" for "impudence to 
passersby." Apparently, these teachers felt that these two forms of be¬ 
havior could be corrected through counseling or reasoning with the 
persons involved. 
Social-Character Traits.— The data on the types of behavioral pat¬ 
terns associated with social-character traits as observed by the teachers 
at the Moore Elementary School, Griffin, Georgia are presented in Table 
4A, page 36. 
The data indicate that the social-character traits observed by 
teachers ranged from a low of 1 or 1.6 per cent for "transgression against 
authority" to a high of 13 or 20.8 per cent for "hitting another." The 
other offenses observed by the teachers, according to rank, were: "De¬ 
sire to attract attention" by 12 or 19.2 per cent; "teasing and annoy¬ 
ing others," "cheating," "laziness," were observed by 9 or l4.4 per cent; 
"indifferent to assignment," and "rough treatment" were observed by 7 
or 11.2 per cent; "playing tricks on friends" and "imitation of others" 
TABLE 4A 
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DISTRIBUTION OF THE TYPES OF PUPIL BEHAVIOR OBSERVED (SOCIAL- 
CHARACTER TRAITS) AND DISCIPLINED AS INDICATED BY THE 
TWENTY TEACHERS OF THE MOORE ELEMENTARY 
SCHOOL, GRIFFIN, GEORGIA, 1959-1960 
Behavior Disciplined 
TVTK=S rvf Rphsvinr Behavior Observed Yes No 
Number Per Cent Number Per Cent Number Per Cent 
1. Resentment of 
Control (1) 8 12.8 5 8.0 0 0 
2. Pouting (2) 8 12.8 4 6.4 3 4.8 
3. Desire to 
attract 
attention (3) 12 19.2 4 6.4 2 3.2 
4. Lack of 
culture (6) 4 6.4 1 1.6 1 1.6 
5. Transgression 
against 
authority (9) 1 1.6 1 1.6 
6. Playing tricks 
on friends (13) 6 9.6 0 0 3 4.8 
7. Teasing and 
annoying 
others (15) 9 i4.4 2 3.2 1 1.6 
8. Hitting 
another (17) 13 20.8 7 11.2 0 0 
9. Indifferent 
to assign¬ 
ments (18) 7 11.2 4 6.4 0 0 
10. Open disre¬ 
spect for 
teachers (23) 3 4.8 2 3.2 
11. Formation of 
cliques (27) 5 8.0 0 0 1 1.6 
12. Rough treat¬ 
ment from (3D 7 11.2 4 6.4 
13. Cheating (32) 9 i4.4 5 8.0 
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TABLE 4A (coat'd) 
Behavior Disciplined 
Tvnes of Behavior 3ehavior Observed Yes No 
Number Per Cent Number Per Cent Number Per Cent 
i4. Stealing (33) 4 6.4 2 3.2 
15. Hazing (35) 2. 3.2 0 0 0 0 
16. Harmful games (36) 4 6.4 4 6.4 
17. Imitation of 
others (37) 6 9-6 2 3.2 1 1.6 
18. Carelessness (42) 8 12.8 2 3.2 1 1.6 
19. Laziness (43) 9 i4.4 4 6.4 
20. irregularity (45) 5 8.0 3 4.8 1 1.6 
21. Rebellion (47) 3 4.8 1 1.6 0 0 
22. Indecency (25) 2 3.2 1 1.6 
were observed by 6 or 9*6 per cent; "formation of cliques" and "irreg¬ 
ularity" were observed by 5 or 8.0 per cent; "lack of culture," "steal¬ 
ing," and "harmful games" by 4 or 6.4 per cent; "open disrespect for 
teachers," and "rebellion" were observed by 3 or 4.8 per cent; "hazing 
and indecency" by 2 or 3*2 per cent of the teachers. 
Of the twenty-two social character traits listed in Table 4A, each 
of them was observed by at least one teacher. The trait noticed or 
observed by most teachers was "hitting another," the other was "desire 
to attract attention." These two traits are parallel to the behavior 
of most children that are lacking in parental love. Traits like, "in¬ 
decency," "stealing," "cheating," were observed only by a small portion 
of the teachers. These facts together with other unobserved factors 
indicate that the social-character traits as observed by the teachers 
TABLE 4 
DISTRIBUTION OF THE TYPES OF PUPIL BEHAVIOR OBSERVED AND THE TYPES OF DISCIPLINE USED 
AS INDICATED BY THE TWENTY TEACHERS OF THE MOORE ELEMENTARY SCHOOL, 
GRIFFIN, GEORGIA, 1959-1960 
_ (1) (2) (3) (4) (5) (6) (7) 
















1. Resentment of 
control 4 6.4 2 3-2 
2. Pouting 2 3.2 1 1.6 1 1.6 
3. Desire to attract 
attention 1 1.6 1 1.6 5 8.0 1 1.6 
4. Antisocial ideals l 1.6 
5. Impertinence 1 1.6 
6. Lack of culture 1 1.6 l 1.6 1 1.6 
7. Profane language 3 4.8 1 1.6 5 8.0 1 1.6 
8. Whispering 1 1.6 3 4.8 
9. Transgression 
against authority 1 1.6 1 1.6 
.0. Inactivity 2 3.2 2 3.2 
A. Talking back to 
adults 2 3.2 
CO 
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TABLE I) (cont'd) 
Expultion Suspension Corporal Isolation Dentention Counsel Conference 
Type of Behavior Per 
Number Cent 
Per 











12. Active of laughing 2 3.2 3 4.8 1 1.6 
13. Playing tricks on 
friends 1 1.6 1 1.6 5 8.0 
l4. Talking 1 1.6 1 1.6 2 3-2 3 4.8 
15. Teasing and annoying 
others 1 1.6 1 1.6 3 4.8 2 3.2 
l6. Throwing missies 1 1.6 3 4.8 1 1.6 
17. Hitting another 5 8.0 1 1.6 4 6.4 1 1.6 
18. Indifferent to 
assignments 1 1.6 3 4.8 1 1.6 
19. Writing notes 1 1.6 3 4.8 
20. Argumentative 
21. Catcalls 1 1.6 l 1.6 
22. Throwing spithalls 1 1.6 1 1.6 3 4.8 
23. Open disrespect for 
teachers 2 3.2 
24. Playing hookey l 1.6 2 3-2 
25. Indecency 1 1.6 1 1.6 vo 
TABLE 4 (eont'd) 
Expulsion Suspension Corporal Isolation Detention Counsel Conference 














26. Impudence to 
teachers 1 1.6 
27. Formation of cliques 1 1.6 3 4.8 
28. Impudence to 
passersby 2 3.2 
29. Offensive language 1 1.6 2 3.2 2 3.2 
30. Injuring property 2 3.2 
31. Rough treatment 
from bullies 3 4.8 1 1.6 
32. Cheating 1 1.6 2 3.2 1 1.6 
33. Stealing 1 1.6 2 3.2 1 1.6 
34. Falsifying 1 1.6 3 4.8 1 1.6 
35- Hazing 1 1.6 1 1.6 
36. Harmful games 1 1.6 1 1.6 1 1.6 
37. Imitation of others 2 3.2 
38. Scratching 1 1.6 1 1.6 
39. Pulling ears 1 1.6 ë 
TABLE 4 (cont'd) 
Expulsion Suspension Corporal Isolation Detention Counsel Conference 














4o. Teasing 1 1.6 2 3.2 
4l. Horseplay 1 1.6 3 4.8 1 1.6 
42. Carelessness 2 3.2 
43. Laziness 2 3.2 1 1.6 
44. Tardiness 1 1.6 2 3.2 2 3.2 
45- Irregularity 1 1.6 
46. Tale-bearing 2 3.2 1 1.6 
47. Rebellion 1 1.6 
• 
oo Writing obscene 
words on walls 1 1.6 1 1.6 
49. Drawing obscene 
pictures 2 3.2 
50. Sticking out tongue 
at teacher 1 1.6 
51. Wiggling thumb on 
nose 1 1.6 
52. Sticking pins in 
classmates 1 1.6 
TABLE H (cont’d) 
Types of Behavior 















53. Pinching 2 3.2 1 1.6 
54. Kicking 4 6.4 1 1.6 
55- Biting 2 3.2 1 1.6 
56. Fighting 3 4.8 4 6.4 




LT\ Spiting on another 3 4.8 1 1.6
59. Slapping l 1.6 1 1.6 1 1.6 
Go. Tripping up 4 6.4 3 
C
O
 • 1 1.6 
6i. Pushing down 2 3.2 1 1.6 2. 3.2 
62. Pulling hair 2 3.2 1 1.6 




could easily be corrected. 
Opinions Toward Discipline for Social-Character Traits.— The data 
concerning whether or not children were disciplined for their behavior 
or misbehavior relating to the twenty-two types listed as "social-charac¬ 
ter traits" as observed by the teachers at Moore Elementary School, 
Griffin, Georgia are presented in Table 4B, page 44. 
The teachers at Moore Elementary School gave a wide range of "yes" 
type answers or opinions for disciplining children for the traits mentioned 
in Table 4B. The answers ranged from a high of 7 or 11.2 per cent for 
"hitting another” to a low of 1 or 1.6 per cent for "indecency." The 
next ranking affirmative opinions were 5 or 8.0 per cent said they dis¬ 
ciplined children for such actions as "resentment of control" and "cheat¬ 
ing." There were 4 or 6.4 per cent of the teachers who answered "yes" 
for disciplining children for "pouting," desire to attract attention," 
"indifferent to assignment," "rough treatment," "harmful games" and 
"laziness." There were 3 or 4.8 per cent who disciplined children for 
irregularity. There were 2 or 3*2 per cent who disciplined children for 
such actions as "teasing and annoying others," "open disrespect for 
teachers," "stealing," "imitation of others," and "carelessness.” 
Further, the data revealed that there were three "no" answers for 
disciplining children for "pouting." There were 2 or 3*2 per cent "no" 
answers for "desire to attract attention." There was 1 or 1.6 per cent 
"no" answers toward discipline for such actions as "lack of culture," 
"teasing and annoying others," "formation of cliques," "imitation of 
others," "carelessness" and "irregularity." 
Moreover, it appears that some of the teachers at Moore Elementary 
School did some form of counseling students more than disciplining them. 
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TABLE 4B 
DISTRIBUTION OF THE TYPES OF PUPIL BEHAVIOR OBSERVED (SOCIAL- 
CHARACTER TRAITS) AND DISCIPLINED AS INDICATED BY THE 
TWENTY TEACHERS OF THE MOORE ELEMENTARY 
SCHOOL, GRIFFIN, GEORGIA, 1959-1960 
■ ■ -   -- ■ . =  ■ -1_l 
Behavior Disciplined 
rpes of Behavior 
Behavior Observed Yes No 
Number Per Cent Number Per Cent Number Per Cent 
1. Resentment of 
control (1) 8 12.8 5 8.0 0 0 
2. Pouting (2) 8 12.8 4 6.4 3 4.8 
3. Desire to 
attract 
attention (3) 12 19.2 4 6.4 2 3.2 
4. Lack of culture (6) 4 6.4 1 1.6 1 1.6 
5. Transgression 
against 
authority (9) 1 1.6 1 1.6 
6. Playing tricks 
on friends (13) 6 9.6 0 0 3 4.8 
7. Teasing and 
annoying 
others (15) 9 i4.4 2 3.2 1 1.6 
8. Hitting 
another (17) 13 20.8 7 11.2 0 0 
9. Indifferent to 
assignments (18) 7 11.2 4 6.4 0 0 
10. Open disre¬ 
spect for 
teachers (23) 3 4.8 2 3.2 
11. Formation of 
cliques (27) 5 8.0 0 0 1 1.6 
12. Rough treat¬ 
ment from (31) 7 11.2 4 6.4 
13. Cheating (32) 9 i4.4 5 8.0 
14. Stealing (33) 4 6.4 2 3.2 
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TABLE 4B (cont'd) 
Behavior Disciplined 
T’vnsff of TWhnvB nr Behavior Observed Yes No 
Number Per Cent Number Per Cent Number Per Cent 
15. Hazing (35) 2 3.2 0 0 0 0 
16. Harmful games (36) 4 6.4 4 6.4 
17. Imitation of 
others (37) 6 9.6 2 3.2 1 1.6 
18. Carelessness (42) 8 12.8 2 3.2 1 1.6 
19. Laziness (43) 9 i4.4 4 6.4 
20. Irregularity (45) 5 8.0 3 4.8 1 1.6 
21. Rebellion (47) 3 4.8 l 1.6 0 0 
22. Indecency (25) 2 3.2 l 1.6 
For example 4 or 6.4 per cent of the teachers disciplined students for 
"pouting" while 3 and 4.8 per cent sought other channels to ascertain, 
why? 
Behavior Observed - Physical Action.— The data on the types of 
"physical-action-behavior of the children" observed by the teachers at 
Moore Elementary School, Griffin, Georgia are presented in Table 5A, 
page 46. 
The data show a total of 24 actions that are classified under 
physical-action behavior. The number observed ranged from a high of 10 
or 16.0 per cent for "throwing spitball" to a low of 2 or 3.2 per cent 
for "wiggling thumb on nose." The next types of behavior observed, 
according to rank, were "activity of laughing," "injuring property," 
"tardiness," "pinching," and "pushing down" by 7 or 11.2 per cent} 
"pushing down" and "fighting" by 8 or 12.8 per cent; "throwing missies;" 
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TABLE 5A 
DISTRIBUTION OF THE TYPES OF PUPIL BEHAVIOR OBSERVED (PHYSICAL- 
ACTION) AND DISCIPLINED AS INDICATED BY THE 
TWENTY TEACHERS OF THE MOORE ELEMENTARY 
SCHOOL, GRIFFIN, GEORGIA, 1959-1960 
Behavior Disciplined 
Types of Behavior behavior Observed Ye !S No 
Number Per Cent Number Per Cent Number Per Cent 
1. Inactivity (10) 5 8.0 1 1.6 0 0 
2. Activity of 
Laughing (12) 7 11.2 2 3.2 0 0 
3. Throwing 
missies (16) 6 9.6 4 6.4 
4 • Throwing 
spitballs (22) 10 16.0 7 11.2 
5. Playing 
hookey (24) 4 6.4 2 3.2 
6. Injuring 
property (30) 7 11.2 1 1.6 1 1.6 
7. Scratching (38) 3 4.8 1 1.6 
8. Pulling ears (39) 2 3.2 0 0 0 0 
9. Horseplay (4l) 4 6.4 3 4.8 
10. Tardiness (44) 7 11.2 5 8.0 
11. Sticking out 
tongue at 
teacher (50) 3 4.8 2 3.2 
12. Wiggling thumb 
on nose (51) 2 3.2 1 1.6 
13. Sticking pins 
in classmates (52) 2 3.2 1 1.6 
14. Pinching (53) 7 11.2 5 8.0 
15. Kicking (54) 5 8.0 3 4.8 
l6. Fighting (55) 8 12.8 4 6.4 
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TABLE 5A (coni’d) 
Behavior Disciplined 
Types of Behavior 3ehavior Observed Yes No 
Number Per Cent Number Per Cent Number Per Cent 
17. Biting (56) 3 
CO 2 3.2 
18. Making ugly 
face (57) 6 9.6 3 4.8 1 1.6 
19. Spitting on 
another (59) 5 8.0 1 1.6 0 0 
20. Slapping (58) 6 9.6 1 1.6 
21. Tripping up (60) 8 12.8 4 6.4 
22. Pushing down (6l) 7 11.2 4 6.4 
23. Pulling hair (62) 6 9.6 l 1.6 0 0 
24. Tearing 
clothes (63) 6 9.6 2 3.2 0 0 
"making ugly faces," "slapping," "pulling hair" and "tearing clothes" hy 
6 or 9*6 per cent. Other actions observed were "inactivity," "kicking" 
and "spitting on another" by 4 or 6.4 per cent; "scratching," "sticking 
out tongue at teacher," and "bitting" by 3 or 4.8 per cent; "pulling 
ears," "wiggling thumb on nose," and "sticking pins in classmates" by 
2 or 3*2 per cent of the teachers. 
The data reveal that each of these actions was observed by more 
than one or two to be exact from 2 to 10 teachers. 
Behavior Disciplined - Physical Action.— The data concerning 
whether or not students were disciplined for the actions described in 
Table 5A is found in Table 5B, page 48. 
A first glance at the data presented would give one the impression 
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TABLE 5B 
DISTRIBUTION OF THE TYPES OF PUPIL BEHAVIOR OBSERVED (PHYSICAL- 
ACTION) AND DISCIPLINED AS INDICATED BY THE 
TWENTY TEACHERS OF THE MOORE ELEMENTARY 
SCHOOL, GRIFFIN, GEORGIA, 1959-19Ô0 
Behavior Disciplined 
Types of Behavior Behavior Observed Yes No 
Number Per Cent Number Per Cent Number Per Cent 
1. Inactivity (10) 5 8.0 1 1.6 0 0 
2. Activity of 
laughing (12) 7 11.2 2 3.2 0 0 
3. Throwing 
missies (16) 6 9.6 4 6.4 
4. Throwing 
spitballs (22) 10 l6.0 7 11.2 
5. Playing 
hookey (24) 4 6.4 2 3.2 
6. Injuring 
property (30) 7 11.2 1 1.6 1 1.6 
7. Scratching (38) 3 4.8 1 1.6 
8. Pulling ears (39) 2 3.2 0 0 0 0 
9. Horseplay (4i) 4 6.4 3 4.8 
10. Tardiness (44) 7 11.2 5 8.0 
11. Sticking out 
tongue at 
teacher (50) 3 4.8 2 3.2 
12. Wiggling 
thumb on 
nose (51) 2 3.2 1 1.6 
13. Sticking pins 
in classmates (52) 2 3.2 1 1.6 
l4. Pinching (53) 7 11.2 5 8.0 
15. Kicking (54) 5 8.0 3 4.8 
l6. Fighting 1(55) 8 12.8 4 6.4 
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TABLE 5B (cont’d) 
Behavior Disciplined 
Types of Behavior Behavior Observed Yes No 
Number Per Cent Number Per Cent Number Per Cent 
17. Biting (56) 3 4.8 2 3.2 
18. Making ugly 
face (57) 6 9.6 3 4.8 1 1.6 
19. Spitting on 
another (58) 5 8.0 1 1.6 0 0 
20. Slapping (59) 6 9.6 1 1.6 
21. Tripping up (60) 8 12.8 4 6.4 
22. Pushing down (61) 7 11.2 4 6.4 
23- Pulling hair (62) 6 9.6 l 1.6 0 0 
24. Tearing 
clothes (63) 6 9.6 2 3.2 0 0 
that all of the teachers disciplined students for each of the actions 
listed. However, 7 or 11.2 per cent of the teachers disciplined students 
for "throwing spitvalls," 5 or 8.0 per cent for each of the following: 
"Tardiness," and "pinching;" 4 or 6.4 per cent disciplined students for 
"throwing missiles," "fighting," "tripping up” and "pushing down." 
There were 2 or 3*2 per cent of the teachers who disciplined students 
for such actions as "activity of laughing," "playing hookey," "sticking 
out tongue at teacher;" "biting," and "tearing clothes." There was 1 or 
1.6 per cent of the teachers who disciplined children for such actions as, 
"inactivity," "injuring property," "scratching," "wiggling thumb on nose," 
"sticking pin in classmates," "spitting on another," "slapping" and "pull¬ 
ing hair.” 
Further, the data indicate that there was 1 or 1.6 per cent of the 
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teachers who did not discipline students for "injuring property" and one 
or 1.6 per cent did not discipline students for "making ugly faces." 
The physical action traits as observed by the teachers were numerous 
but compared to the numbers observed, the disciplinary actions were few. 
For example, of the six cases of "slapping" observed, only one was disci¬ 
plined; of the 7 cases of "injuring property" observed, only one was dis¬ 
ciplined. Of the 8 cases of "fighting" observed, only 4 were disciplined 
and of the 8 cases of "tripping-up" observed, only 4 were disciplined. 
Types of Discipline Used.— The types of discipline used by the 
twenty teachers of the Moore Elementary School, Griffin, Georgia during 
the school year, 1959-1900 are classed under seven headings, namely: 
1. Expulsion 
2. Suspension 





The preceding seven tables gave an account of the types of behavior 
observed and whether or not the student were disciplined for their be¬ 
havior. The following three tables are designed to show the kind of dis¬ 
cipline used by the teachers. 
The data in Table 6A, page 51> indicate the kinds of discipline 
used for the types of behavior or misbehavior which are classified under 
Language Actions. For "impertinence" there was 1 or 1.6 per cent of the 
teachers who used the method of counseling as a corrective measure. For 
TABLE 6A 
DISTRIBUTION OF THE TYPES OF PUPIL BEHAVIOR OBSERVED (LANGUAGE) AND THE TYPES OF 
DISCIPLINE USED AS INDICATED BY THE TWENTY TEACHERS OF THE MOORE 
ELEMENTARY SCHOOL, GRIFFIN, GEORGIA, I959-I960 
(1) (2) (3) (4) (5) (6) (7) 
Types of Behavior Expulsion Suspension Corporal Isolation Detention Counsel Conference 
1 Number Per Cent Number Per Cent Number Per Cent Number Per Cent Number Per Cent Number Per Cent Number Per Cent 
1. Impertinence (5) 1 1.6 
2. Profane language (7) 3 4.8 1 1.6 5 8.0 
3. Whispering (8) 1 1.6 3 4.8 
4. Talking hack to adults (11) 2. 3.2 
5. Talking (i4) 1 1.6 1 1.6 5 8.0 
6. Writing Notes (19) 1 1.6 
7. Argumentative (20) 3 4.8 
8. Cat-calls (21) 1 1.6 l 1.6 
9. Impudence to passershy (28) 2 3.2 
10. Offensive language (29) 1 1.6 2 3.2 2 3.2 
11. Falsifying (34) l 1.6 3 4.8 1 1.6 
12. Teasing (4o) 1 1.6 2 3.2 
13. Impudence to teachers (26) 1 1.6 
i4. Writing obscene words 
on walls (48) l 1.6 1 1.6 
15. Drawing obscene 
pictures (49) 2 3.2 
16. Tale-bearing (46) 2 3.2 1 1.6 
Total 0 0.00 1 1.6 6 9-6 5 8.0 1 1.6 32 51.2 6 9.6 
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the use of "profane language” 3 or 4.8 per cent of the teachers used 
corporal punishment; 1 or 1.6 per cent use isolation and 5 or 8.0 per 
cent used the method of counseling. For "whispering," 1 or 1.6 per 
cent of the teachers used isolation and 3 or 4.8 per cent of the teachers 
used the counseling method. For "talking hack to adults," 2 or 3.2 per 
cent of the teachers used the method of counseling. For the act of 
( 
"talking" there were 1 or 1.6 per cent of the teachers used isolation, 
1 or 1.6 per cent used detention and 5 or 3.0 per cent used the method of 
counseling. For "writing notes" 1 or 1.6 per cent of the teachers used 
suspension as a corrective measure. For "argumentative," three or 4.8 
per cent of the teachers used the counseling method as a corrective mea¬ 
sure. For "cat-calls," 1 or 1.6 per cent of the teachers used isolation; 
1 or 1.6 per cent of the teachers used the method of counseling. For 
"impudence to passersby," 2 or 3*2 per cent of the teachers used the 
conference method; for "offensive language," 1 or 1.6 per cent used 
corporal punishment, 2 or 3*2 per cent used counseling and 2 or 3.2 per 
cent used the conference method. For "falsifying;" 1 or 1.6 per cent used 
corporal punishment; 3 or 4.8 per cent used the counseling method and 1 
or 1.6 per cent used the conference method. For "teasing;" 1 or 1.6 
per cent of the teachers used corporal punishment, 2 or 3-2 per cent 
used the method of counseling. For "impudence to teachers," 1 or 1.6 
per cent of the teachers used the counseling method; for "writing ob¬ 
scene words on walls," 1 or 1.6 per cent of the teachers used corporal 
punishment, 1 or 1.6 per cent used the method of counseling. For "draw¬ 
ing obscene pictures;" 2 or 3.2 per cent of the teachers used the counsel¬ 
ing method and for "tale bearing," 2 or 3*2 per cent of the teachers used 
counseling, and 1 or 1.6 per cent used the conference method as corrective 
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measures. 
Further, the data reveal that for the sixteen type of language be¬ 
havior listed and the kind of disciplinary measures used; there were no 
case of "expulsion:" but there were totals of 1 or 1.6 per cent "suspen¬ 
sions," 6 or 9*6 per cent "corporal punishments," 5 or 8.0 per cent 
"isolation," 1 or 1.6 per cent "detention," 32 or 51-2 per cent counsel¬ 
ing and 6 or 9-6 per cent conference. Of the totals more than half or 
51.2 per cent used counseling as a corrective measurement for the Language 
types of behavior. 
Social-Character Traits-Discipline Used.— The data in Table 6B, 
page 54, indicate the kinds of discipline used for the types of actions 
described as "social-character traits." For "resentment of control," 4 
or 6.4 per cent of the teachers used the counseling method and 2 or 3*2 
per cent used the conference method. For "pouting," 2 or 3*2 per cent 
used isolation, 1 or 1.6 per cent used counseling and 1 or 1.6 per cent 
used the conference method. For "desire to attract attention;" 1 or 1.6 
used detention, 1 or 1.6 per cent used isolation; 5 or 8 per cent used 
counseling, and 1 or 1.6 per cent used the conference method. For "lack 
of culture;" 1 or 1.6 per cent of the teachers used corporal punishment, 
1 or 1.6 per cent used counseling. For "transgression against authority;" 
1 or 1.6 per cent used counseling. For "playing tricks on friends;" 1 
or 1.6 per cent used isolation, 1 or 1.6 per cent used detention, 5 or 
8.0 per cent used the method of counseling as corrective measures. For 
"teasing and annoying others;" one or 1.6 per cent used suspension, 1 or 
1.6 per cent used isolation, 3 or 4.8 per cent used counseling and 2 or 
3.2 per cent used corporal punishment. For "hitting another;" five or 
8.0 per cent used corporal punishment, 1 or 1.6 per cent used isolation, 
TABLE 6B 
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DISTRIBUTION OF THE TYPES OF PUPIL BEHAVIOR OBSERVED (SOCIAL-CHARACTER TRAITS) AND 
THE TYPES OF DISCIPLINE USED AS INDICATED BY THE TWENTY TEACHERS OF 
THE MOORE ELEMENTARY SCHOOL, GRIFFIN, GEORGIA, 1959-1960 
(1) 
Types of Behavior Expulsion 
Number Per Cent 
(2) (3) 
Suspension Corporal 
Number Per Cent Number Per Cent 
(4) 
Isolation 
Number Per Cent 
(5) (6) 
Detention Counsel 
Number Per Cent Number Per Cent 
(7) 
Conference 
Number Per Cent 
1. Resentment of control 
2. Pouting 
3. Desire to attract 
attention 
4. Lack of culture 
5. Transgression against 
authority 
6. Playing tricks on 
friends 
7. Teasing and annoying 
others 
8. Hitting another 
9. Indifferent to assign¬ 
ments 
10. Open disrespect for 
teachers 
11. Formation of cliques 




16. Harmful games 



























































































TABLE 6B (cont'd) 
Types of Behavior 
(1) (2) (3) (5) (6) (7) 
Expulsion Suspension Corporal Isolation Detention Counsel Conference 
Number Per Cent Number Per Cent Number Per Cent Number Per Cent Number Per Cent Number Per Cent Number Per Cen; 
19- Laziness (43) 2 3-2 
20. Irregularity (45) 1 1.6 
21. Rebellion (47) 1 1.6 
22. Indecency (25) 1 1.6 1 1.6 
Total 
_ 
0 0.00 3 3.49 7 8.13 9 10.46 2 2.32 45 52.32 20 23.25 
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4 or 6.4 per cent used counseling and 1 or 1.6 per cent used the con¬ 
ference method. For "indifferent to assignment;" one or 1.6 per cent 
used corporal punishment, 3 or 4.8 per cent used counseling and 1 or 1.6 
per cent used the conference method. For "open disrespect for teachers, 
only2 or 3*2 per cent of the teachers used the conference method. For 
"formation of cliques;" one or 1.6 per cent used suspension, 3 or 4.8 
per cent used counseling and for "rough treatment from," 3 or 4.8 per 
cent used counseling and 1 or 1.6 per cent used the conference method. 
For "cheating;" 1 or 1.6 per cent used isolation, 2 or 3«2 per cent used 
counseling, 1 or 1.6 per cent used a conference and for "stealing;" 1 or 
1.6 per cent used suspension, 2 or 3-2 per cent used counseling and 1 or 
1.6 per cent used the conference method. For "hazing;" 1 or 1.6 per cent 
used counseling, 1 or 1.6 per cent used the conference method, and for 
"harmful games," 1 or 1.6 per cent used isolation, 1 or 1.6 per cent used 
counseling and 1 or 1.6 per cent used the conference method. For "imi¬ 
tation of others,1' 2 or 3-2 per cent used the conference method; for 
"carelessness," 2 or 3-2 per cent used counseling; for "laziness;" 2 or 
3.2 per cent used counseling; for "irregularity," 1 or 1.6 per cent used 
the conference method. For "rebellion," 1 or 1.6 per cent used counsel¬ 
ing; for "indecency," 1 or 1.6 per cent used counseling and 1 or 1.6 per 
cent used the conference method. 
The data further indicate that for the 22 actions, by pupils of 
Moore Elementary School, listed as Social character traits the total 
numbers of types of punishment were: None was expelled; 3 or 3«49 per 
cent used suspension; 7 or 8.13 per cent used corporal punishment; 9 or 
10.46 per cent used isolation; 2 or 2'3.2 per cent used detention; 45 or 
52.32 per cent used counseling and 20 or 23.25 per cent used the conference 
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method. The data slso show that three-fourths of the actions or 75*57 
per cent of the actions used by teachers in correcting students behavior 
of social character traits were by counseling and conferences. Only 3 
or 3. 49 per cent used suspension. 
Types of Discipline Used for Physical Action.— The data in Table 
6C, page 58, indicate the kinds of discipline used for the types of be¬ 
havior of pupils of Moore Elementary School, as observed by the teachers, 
and classified as Physical-âction were varied. These modes of discipline 
are discussed separately under the respective categories. "Inactivity,” 
2 or 3*2 per cent of the teachers used counseling and 2 or 3*2 per cent 
used the conference method. For "activity" of laughing," 2 or 3*2 per 
cent used isolation, 3 or 4.8 per cent used counseling and 1 or 1.6 per 
cent used the conference method. For "throwing missies;" 1 or 1.6 per 
cent used corporal punishment, 3 or 4*8 per cent used counseling and 1 
or 1.6 per cent used the conference method. For "throwing spitballs;" 
1 or 1.6 per cent used isolation and 1 or 1.6 per cent used corporal 
punishment, and 3 or 4.8 per cent used counseling method, 2 or 3*2 per 
cent used the counseling method, and for "injuring property," 2 or 3*2 
per cent used the coundeling method. For "scratching," 1 or 1.6 per 
cent used the counseling method, 1 or 1.6 per cent used the conference 
method; for "pulling ears;" 1 or 1.6 per cent used the conference method; 
for horseplay;" 3 or 4.8 per cent used the counseling method, 1 or 1.6 
per cent used a conference and 1 or 1.6 per cent used corporal punish¬ 
ment. For "tardiness;” 1 or 1.6 per cent used isolation, 2 or 3*2 per 
cent used detention, 2 or 3*2 per cent used conference and for "stick¬ 
ing out tongue at teacher," 1 or 1.6 per cent used a conference. For 
"wiggling thumb on nose," 1 or 1.6 per cent used counseling, for "sticking 
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TABLE 6C 
DISTRIBUTION OF THE TYPES OF PUPIL BEHAVIOR OBSERVED (PHYSICAL ACTION) AND THE TYPES 
OF DISCIPLINE USED AS INDICATED BY THE TWENTY TEACHERS OF THE 
MOORE ELEMENTARY SCHOOL, GRIFFIN, GEORGIA, 1959-1960 
(1) (2) (3) (4) (5) (6) (7) 
Types of Behavior Expulsion Suspension Corporal Isolation Detention Counsel Conference 
Number Per Cent Number Per Cent Number Per Cent Number Per Cent Number Per Cent Number Per Cent Number Per Ce; 
1. Inactivity (10) 2 3.2 2 3.2 
2. Activity of laughing (12) 2 3.2 3 4.8 1 1.6 
3- Throwing missiles (16) 1 1.6 3 
C
D
 1 1.6 
4. Throwing spithalls (22) 1 1.6 1 1.6 3 4.8 
5. Playing hookey (24) 1 1.6 2 3-2 
6. Injuring property (30) 2 3.2 
7. Scratching (38) 1 1.6 1 1.6 
8. Pulling ears (39) 1 1.6 
9. Horseplay (4i) 1 1.6 3 4.8 1 1.6 
10. Tardiness (44) 1 1.6 2 3-2 2 3.2 
11. Sticking out tongue 
at teacher (50) 1 1.6 
12. Wiggling thumb on nose (51) 1 1.6 
13. Sticking pins in 
classmates (52) 1 1.6 
i4. Pinching (53) 2 3.2 1 1.6 
15. Kicking (54) 4 6.4 l 1.6 
16. Fighting (56) 3 4.8 4 6.4 
17. Biting (55) 2 3.2 1 1.6 
18. Making ugly face (57) 1 1.6 3 4.8 
19. Spitting on another (58) 3 4.8 1 1.6 
20. Slapping (59) l 1.6 l 1.6 1 1.6 
TABLE 6C (cont'd) 
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Types of Behavior 
(i) (2) (3) (4) (5) (6) (7) 
Expulsion Suspension Corporal Isolation Detention Counsel Conference 
Number Per Cent Number Per Cent Number Per Cent Number Per Cent Number Per Cent Number Per Cent Number Per Cent 
21. Tripping up (6o) 4 6.4 3 4.8 1 1.6 
22. Pushing down (6l) 2 3.2 l 1.6 2 3.2 
23- Pulling hair (62) 2 3.2 1 1.6 
• 
O
J Tearing clothes (63) 2 3.2 1 1.6 2 3.2 1 1.6 
Total 0 0.00 0 0.00 30 32.61 5 5.4 2 2.2 34 36.9 21 22.8 
6o 
pins in classmates," 1 or 1.6 per cent used corporal punishment; for 
"pinching," 2 or 3*2 per cent used corporal punishment and 1 or 1.6 per 
cent used the conference method. For "kicking," 4 or 6.4 per cent used 
corporal punishment, 1 or 1.6 per cent used counseling; for "fighting," 
3 or 4.8 per cent used corporal punishment, 4 or 6.4 per cent used 
counseling. For "biting," 2 or 3.2 per cent used corporal punishment, 1 
or 1.6 per cent used conference; for "making ugly faces;" 1 or 1.6 per 
cent used corporal punishment, 3 or 4.8 per cent used counsel and for 
"spitting on another," 3 or 4.8 per cent used corporal punishment, 1 or 
1.6 per cent used the conference method. For "slapping," 1 or 1.6 per 
cent used corporal punishment, 1 or 1.6 per cent used counseling, and 1 
or 1.6 per cent used the conference method. For "tripping Up," 4 or 
6.4 per cent used corporal punishment, 3 or 4.8 per cent used counseling 
and 1 or 1.6 per cent used the conference method. For "pushing down," 
2 or 3.2 per cent used corporal punishment, 1 or 1.6 per cent used counsel¬ 
ing, 2 or 3-2 per cent used the conference method; for "pulling hair," 
2 or 3*2 per cent used the corporal punishment, 1 or 1.6 per cent used 
the conference method and for "tearing clothes," 2 or 3.2 per cent used 
corporal punishment, 1 or 1.6 per cent used isolation, 2 or 3.2 per cent 
used counseling and 1 or 1.6 per cent used the conference method. 
Further, the data indicate that of the seven types of punishment 
or discipline used by the twenty teachers, the total numbers were: None 
used "expulsion" or "suspension," 30 or 32.6l per cent used "corporal 
punishment," 5 or 5.4 per cent used "isolation," 2 or 3.2 per cent used 
"detention," 34 or 36.9 per cent used counseling and 21 or 22.8 per cent 
used the conference method. The data also indicate that approximately 
one third or 32.6l per cent of the discipline used for physical action 
6l 
behavior, was "corporal punishment." However, 36.9 Per cent were counsel¬ 
ings and 22.8 per cent were conferences. 
CHAPTER III 
SUMMARY, CONCLUSIONS AND IMPLICATIONS 
Introduction.— This study was concerned with the opinions of teachers 
at Moore Elementary School, Griffin, Georgia about discipline in the grades 
and the different techniques used as corrective measures. 
Restatement of Purpose.— The major purpose of the study was to get 
an adequate over-all picture of the teachers' opinions concerning disci¬ 
pline in the Moore Elementary School. More specifically the purposes of 
this study were: 
1. To ascertain the teachers attitude toward discipline. 
2. To determine what portion of the teachers believe in the modern 
methods of discipline. 
3. To ascertain if the teachers' opinions consider discipline as 
a mean to an end; training children to distinguish right from 
wrong. 
4. To determine the teachers' opinions as to the role of parents 
in the process of disciplining. 
5. To ascertain which form of discipline the teachers considered 
the most effective. 
6. To draw implications basic to improving the area of discipline. 
Definition of Terms.— The terms defined below were used throughout 
this research: 
1. "Discipline," the word in earlier use meant to instruct, edu¬ 
cate, train; in later use, more especially, to train to habits 




2. "Punishment,’1 penalty imposed by someone in authority for a 
wrong done. 
3. "Opinion," a conclusion or judgment held with confidence, but 
falling short of positive knowledge. 
4. "Curriculum," all learning experiences undergone by the learner 
under the auspices of the school. 
Locale and Design of Study.— This study was conducted during the 
School year 1957-1958 at the Moore Elementary School, Griffin, Georgia. 
The Descriptive-Survey Method of research, utilizing the specific 
technique of the opinionnaire was used to collect the data necessary for 
this study. 
Instrument.— The instruments used in the collection of data was a 
specifically constructed opinionnaire designed to obtain the opinions 
of teachers toward discipline and disciplinary practices. 
Subjects.— The subjects involved in this study were the teaching- 
personnel of the Moore Elementary School, Griffin, Georgia for the 1957- 
1958 school year. 
Summary of Related Literature.— The summary of related literature 
pertinent to this study is presented under the following headings: 
(1) The function of discipline. 
(2) Types of school discipline. 
(3) Disciplinary policies. 
The Function of Discipline.— Training in effective citizenship 
should be the chief function of school discipline. The present-day 
school expects the conduct of the pupil to be of such that makes possible 
an effective quality of school work, which leads to forming habits of 
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obedience, courtesy, honesty, fairness, industry, and reverence. 
Edmonson states: 
That discipline should not he interpreted in the narrow- 
sense as a means of punishment; a broader interpretation 
should be placed upon it. It should be a means of improving 
a pupil or group. Its functions are summarized as follows: 
1. To create and preserve the conditions essential to 
the orderly progress of the school. 
2. To prepare the student for effective participation 
in adult life. 
3. Gradually to instill the fundamental lessons of 
self-control.^ 
Krug says: 
A school which professes democratic citizenship as an 
objective of education should be a living society exempli¬ 
fying as much as possible the essential characteristics of 
democratic responsibility.^ 
Hymes wrote: 
Some people get very irritated at our modern ways of 
dealing with children. They point a finger and accuse, 
"you are too easy with them. Your discipline is soft, you 
are soft, and you are making the children soft," This is 
hard to take. It puts you on the defensive...8 
What matters most, of course, is not whether a disci¬ 
pline is hard or soft. Our concern has to be; is it effec¬ 
tive? In so many people's minds the effective thing, what 
works, is the same as what squelches. What pushes down, 
what suppress, what keeps in—it is a negative, hiding trick. 
The child-development point of view turns this about what 
works, is what frees, what opens up, what makes possible. 
There are many types of discipline to meet each problem. 
Edmonson said: 
Three types of discipline used in school are: (l) 
J. B. Edmonson, Modern Secondary Schools (New York: Macmillan Co., , 
1948), p. 103. 
2 . 
Krug, Loc. cit., p. 104. 
*3 
James Hymes, Understanding Your Child (New York: Prentice-Hall, 
1952), pp. 170-176. 
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authority, (2) appeal to personal interest, (3) control through 
group responsibility. Absolute authority controlled the pupils 
by instilling fear in their hearts. Their interest and enthus¬ 
iasms were repressed. They were marionettes in the hands of 
their masters. Educational philosophy of today teaches that 
this is a very poor method of control, and it probably does 
more harm than many other factors combined. 
Often disciplinary problems can be solved by appealing to 
the personal interest of the pupil. Determine the pupil"s 
interests and ideals, and give them something to do in which 
they are interested-something that calls for the qualities of 
leadership, if of the domineering type. In certain instances 
this method of treatment has transformed bullies into efficient 
and likeable pupils. 
Control through group responsibility is by far the most 
important of the three types of disciplinary control. The stu¬ 
dent's interest and enthusiasms are guided. A feeling of respon¬ 
sibility as members of the group is engendered by guiding pupils 
to purposeful and interesting activities. We need to give pupils 
opportunity to take those placed as members of the unit of society.* 
Types of School Discipline.— Edmonson states: 
Because of the contribution that appropriate disciplinary 
policies can make to the training of pupils, it is highly de¬ 
sirable for the staff of the school to discuss policies and prac¬ 
tices in discipline with the purpose of arriving at working agree¬ 
ments. Such agreements are necessary if real cooperation in disci¬ 
plinary matters is to be developed. These discussions should re¬ 
late to such questions as following: 
1. What aim should be recognized as of basic importance in 
the discipline of the school? 
2. What part should be played by individual teachers in 
attainment of these aims by the parents? By the pupil? 
3. What are some of the specific practices that should be 
followed by all teachers in order to attain the accepted aims of 
school discipline? 
4. What regulations are needed to govern traffic in the hall, 
absences, tardiness, destruction of school property, and similar 
problems? 
Unless there is sufficient discussion by the members of the 
staff, it is likely that some teachers will follow the policies 
and practices of the older type of school discipline, while others 
will follow the newer viewpoint of discipline.^ 
■'"Edward Edmonson, Curriculum Planning (New York: Harper, 1950), p. 
205. 
2 
John Anderson, Happy Childhood (New York: Appleton-Century-Crofts, 
1950), pp. io4-no. 
O 
jEdmonson, Loc, cit., p. 204. 
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Disciplinary Policies.— Yates points out that: 
'The teacher must understand, that the children of her 
classroom need control. It is essential as a safeguard for 
the rights of others, and for the child's own well-being 
and inner security. Children need and want someone to pro¬ 
tect them from evils. They desire someone to help them cope 
with all their problems, such as sudden waves of anger that 
make them want to do things they are not supposed to do. 
Help toward self-control gives a child a feeling of 
security. The child has to be sure that help comes from some¬ 
one who shares his interest and gives him affection and under¬ 
standing. The child needs to feel that the teacher will sup¬ 
port him in his struggles to be good. He needs teachers who 
will understand him and know that his impulses are natural 
and are a part of growing up. 
The teacher should think of discipline in her classroom 
as a whole way of living with children rather than as a system 
of rewards, punishments and penalties.^" 
Findings or Summary of Data.— The findings which follow were drawn 
directly from the interpretation of the data as collected in this study. 
Opinions Towards Disciplinary Procedures 
(Table l) 
The teachers placed much emphasis upon conferences, cooperative 
working together of teacher and pupils, the use of types of rewards as 
positive and more fruitful disciplinary procedures which should be used. 
Still they felt that the "lack of discipline" or "loose discipline" had 
carry-over effects as children moved into the high school level. 
Opinions Toward the Aims of Discipline 
(Table 2) 
Teachers held opinions as to aims of discipline that place predomi¬ 
nant emphasis upon such conceptionalization as: forming the right habits 
^Zella Yates, "What kind of Discipline Do you Believe In," Grade 
Teacher (February, 195^), p. 27. 
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in children, remove or modify conditions that cause disciplinary prob¬ 
lems, reason with the child, deterrent punishment should be the sequence 
of the offense, punishment should be with reference to the individual, 
and use judgment in giving and withholding assistance. 
Behavior Observed (Language Factor) 
(Table 3A) 
The teachers observed 15 out of the 16 types of behavior, classified 
as Language factors, of students. The majority of 17.6 per cent observed 
the use of profane language, l4.4 per cent observed students talking, 
9.6 per cent observed the use of offensive language and falsifying. 
These four ranked highest. The lowest was for impudence and cat-calls. 
Behavior Disciplined (Language Factor) 
(Table 3®) 
The teachers at Moore Elementary School disciplined the pupils for 
their language behavior. The "yes” answer to discipline ranged from a 
high of 6 or p.6 per cent for profane language to a low of 1 or 1.6 
per cent for cat-calls. Five or 8.0 per cent disciplined for writing 
notes and 4 or 6.4 per cent for falsifying. 
Behavior Observed (Social-Character Traits) 
(Table 4A) 
Of the twenty-two social character traits listed in Table 4A, each 
was observed by at least one teacher. The traits observed most was 
"hitting another," "desire to attract attention," Traits like "indecency," 
"stealing," and "cheating" was observed only by a small portion of the 
teachers. 
Behavior Observed and the Types of Discipline 
(Table 4) 
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Of the sixty-three types of behavior mentioned, observed, and the 
types of discipline used, not any of these behavior was judged as very 
harsh as to use "expulsion" as a disciplinary measure. "Counseling" 
and the "conference” methods were used in abundance. Most of the 
"physical action" behavior observed, was disciplined by the use of "cor¬ 
poral punishment." However, some of these also used the counseling and 
conference methods. 
Behavior Disciplined (Social-Character Traits) 
(Table 4B) 
The teachers at Moore Elementary school answers varied as to whether 
or not they disciplined children for the behavior classified as social- 
character traits observed. Although many answered "yes" to the twenty- 
two types of behaviors listed, there were three "no" answers for disci¬ 
plining for "pouting," 2 for "desire to attract attention" and 1 for 
each of the following: "lack of culture," "teasing and annoying others," 
"formation of cliques," "imitation of others," "carelessness" and 
"irregularity." 
Behavior Observed (Physical Action) 
(Table 5A) 
Each of the types of pupil behavior classified as physical action 
was observed by more than one or two to be exact from two to ten teachers. 
Of the twenty-four types of behaviors listed, it ranged from a high of 
10 or 16 per cent of the teachers observed students "throwing spitballs" 
to a low of 2 or 3*2 per cent observation of "wiggling thumb on nose." 
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Other actions such as "laughing," "injuring property," "tardiness," 
"pinching," "fighting," "tripping up," and "pushing down" were observed 
by either 7 or 8 teachers. 
Behavior Disciplined-Physical Action 
(Table 5B) 
The physical action traits as observed by the teachers were numerous; 
but when compared to the number of observations, the number of "yes" an¬ 
swers for discipline were few. For example; of the six cases of "slapping" 
observed, only one "yes" answer for disciplining; of the 7 cases of "in¬ 
juring property" observed, only 1 "yes" answer for discipline. Of the 8 
cases of "fighting" observed, only 4 were disciplined and of the 8 cases 
of "tripping up," only 4 were disciplined. There wasn't an instance 
■where each of the cases observed was disciplined. 
Type of Discipline Used for language Behavior 
(Table 6A) 
For the sixteen types of language behavior listed and the kind of 
disciplinary measure used, there wasn't any case of "expulsion." There 
were totals of 1 or 1.6 per cent "suspension," six or 9*6 per cent 
"corporal punishment," 5 or 8*0 per cent "isolation," 1 or 1.6 per cent 
"detention," 32 or 51*2 per cent counseling and 6 or 9*6 per cent con¬ 
ference. Of the totals more than one-half of the cases were settled by 
counseling as the corrective measurement for the language type of be¬ 
havior . 
Types of Discipline Used for Social Character Trait 
(Table 6B) 
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For the twenty-two actions of pupils observed by the teachers, none 
was expelled. Three or 3*49 per cent were "suspended," seven or 8.13 
per cent used "corporal punishment," nine or 10.46 per cent used "iso¬ 
lation," two or 2.32 per cent used "detention," forty-five or 52.32 per 
cent used counseling and 20 or 23.25 per cent used the conference method. 
More than three-fourths or 75*57 per cent of the disciplinary actions 
used were by counseling and the conference method. Only 3*49 per cent 
used suspension. 
Types of Discipline Used for Physical Action 
(Table 6c) 
Of the seven types of discipline used for physical action type of 
behavior of pupils of Moore Elementary School, none of the cases was 
"expelled" or "suspended." Thirty or 32.61 per cent of the teachers 
used "corporal punishment," five or 5*4 per cant used "isolation," two 
or 2.2 per cent used "detention," thirty-four or 36.9 per cent used 
counseling and 21 or 22.8 per cent used the conference method. Approxi¬ 
mately one-third or 32.61 per cent used "corporal punishment." 
Conclusions.— The analysis and interpretation of the data on the 
opinions of twenty teachers at the Moore Elementary School concerning 
pupil behavior and types of discipline used would appear to warrant the 
following conclusions: 
1. The teachers of Moore Elementary School, Griffin, Georgia, held 
beliefs which were conducive to a wholesome psychologic in the 
school environment as well as form the basis for a program of 
constructive discipline in the school. 
2. The teachers possess an affirmative attitude toward the more 
Tl 
desirable aims of disciplinary action. 
3. The teachers at Moore Elementary School consider counseling and 
the conference methods as most effective forms of discipline. 
4. The students used "whispering," "talking," "writing notes" as 
a form of communication during classes. 
5. Corporal punishment was used more for the physical action be¬ 
havior than the other two. 
Implications.— The implications for educational theory and prac¬ 
tice that grew out of the study are given below: 
1. Teachers at Moore Elementary School were seeking the causes for 
students misbehavior through counseling rather than punishing 
students for their misbehavior. 
2. The teachers believed the school was for the children, and as 
such, "expulsion" for misbehavior was at a minimum. 
3. Through counseling, the behavior problems at Moore Elementary 
School was minimize. 
4. Students react favorably toward counseling. 
5. Students possess a limited vocabulary. 
6. The majority of teachers believed in modern methods of disci¬ 
pline. 
Recommendations.— It is felt that the results of this study would 
warrant the following recommendations: 
1. Teachers at the Moore Elementary School should stress vocab¬ 
ulary study in order to minimize the use of profanity. 
2. Teachers at Moore Elementary School should continuously use the 
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